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一 120METATHEORETICAL ANALYSIS ON NORMATlVITY AND
DESCRIPTIVITYOF PEDAGOGICAL METHODOLOGY
'fang, Shen-Keng
Through historical approach and metatheoretical analysis this stu吐y
attempts to expound the ch缸acteristics of methodology in educational science
with a view to promoting the scientific place of pedagogy in academic disciplines.
After a scrutinization of·the recent studies on pedagogical methodology,
this paper proceeds to a historical analysisof methodological controversies in
educational science. It was J. Fr. Herbart who first tried to systematize the
study of pedagogy. Focusing on the key-concept “Instruction", Herbart applied
ethics to the determination of e吐ucationalaims and psychology to the determina-
tion of educational methods. Thus Herbartian pedagogy was lead to a kind of
appli6':: _~ience.
By the en吐 of 19th century two paradigms were competiting in the educa-
tionaJ research. Influenced by positivism and experimental psychology, W.A.
Lay, E. Meumann, A. Fischer etc. propose吐 that pe 進 agogy must be integrated
itself to the concept of unified science in order to solidify its metatheoretical
foundation on rigorous natural science. W. Dilthey and his followers on the
other han益 emphasized that in contrast to explanatory natural science, pedagogy,
as Geisteswissenshaft, must start its study from the interpretation of the
wholeness of life me 臨 a 缸叩削 III峙 1
t 血 he 閃 chn 叮 olog 部 lca 叫 I end-means-model was exte 自叩了 ns 剖 ivel 勾 y used in educa 瓜 ti 昀 onal research.
However this technocratic trend of education leads to the misuse of human
rationality an吐 thus raises severe criticism from critical theory. The advocates
of critical theory emphasize emancipatory interest of knowle 吐ge in education
and put ,\utonomy and freedom from hegemony of technology and 1:>iased
ideology as main educationed aims.
The above 個mentioned controversies in e丘 ucational methodologies parallel
to the historical transition of concepts of science and competiting scientific
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methodologies. Generally speakin臣， science before Imm. Kant was grasped by its
objective structure or by the end-states of cognition. After Kant perspective
of scienti日c study was transfered to the discussions ofthe precondition ofhuman
cognition. At the end of last century skepticism on the causality, even on the
reality of Nature, was prevailing in scientific community. Varieties of research
paradigms were competiting in the scientific study. The attempts to establish
composed evaluating the competiting methodologies render them for cntena
ofcontradictory combination of normative and descriptive characters.
∞ncerne丘， its c叩 tradictory
combination of normativity an往往escriptirity must be evaluated on the level
other than that of natural science. Educational praxis, quite different from the
natural process, finds itself in a subject-relevant sphere interwoven with meanings
and values. Therefore, educational research is comprised problems of not only
subject-subject, but also theoy-practice relationships. Methodologically specific
considerations must be taken in the criticism of subject and social conditions
of education
Conclusively it is re巳ommen 【led that the adoption of metatheoretical rules






IS methodology far as the pedagogical So
research in educational study should be reevaluate位 their fitness and relevance

























互動過程中，是在社會規範的約束下，進行角色的「選擇」或「扮演」，而不是角色的「建構」。由此看來，社會結構臨先於借題，又 超越個體，占主止角色的「滋生體」，既有不同角色的實踐，都是為結構繼續運作和發展而存在的。從另一角度來說，個體角色的實踐是 社會需要的反映，而此需要是不可懷疑的，個人只要以最有效的方式表巍出來何可，他似乎只是在執行某些被預定的任務(即角色)， 以便對社會結構產生「功能」而已。因此，以社會需要為居標導向的行動，固然在社會化的過程中也重頑主體闊的相互作用，以及主體 的選擇性，但是「行動者的行為是鼓動」的本體論預設，是相當明顯的。
「潛在課程」研究之評析「結構|功能論」之取向
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